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Welcome 
 

 

 

This booklet is organized in five sections, each of which will take you closer to fully implementing in your 
practice the principles of Imaginative Literacy teaching 

 

 

  

Contents step one basic principles and practices

step two forming a team

step three initial implementation

step four full implementation

step five Sustaining, expanding, and outreach
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Some things to consider 

 

Resources 

Each section will include an indication of the resources you will need to complete the activities recommended. 
The resources are available on the DVD included in the ILP-Kit and on the associated website 
(www.ierg.net/ilp). 

Time 

You can, of course, take however much time you wish on each of the five steps, but it might help you to know 
that the program was designed to take ten to twelve weeks, so you could think of each step as requiring two 
weeks or so for full implementation. You might, of course, find you take a longer or shorter amount of time on 
particular steps depending on your own schedule and the time of the year when you begin the program. 

Space 

The program was also designed with the expectation that most of those following it would have access to a 
classroom in which you could try out what you are learning. This may not always be the case, of course, and 
there is sufficient support material to compensate in some degree if you don’t. 

Terminology 

You will find some unusual terms here and there in this document, on the ILP website, in the Teaching Literacy 
book, and on related websites and in other books about “Imaginative Education” (IE). Some will be made clear 
as you read, some, like “mythic” and “romantic” planning guides, and so on, may be a bit mysterious. You can 
find out why such terms are used on the Imaginative Education Research Group (IERG) website, at: 
www.ierg.net. 

  

http://www.ierg.net/ilp
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Step one: Basic principles and practices 
 

 
Introduction 
 
We will begin with a fair amount of reading, some of 
which you may already have done if you have visited 
the ILP website or looked at the Teaching Literacy 
book. This first step is also where you should begin 
to organize yourself to get the best out of this 
program, and prepare also for rewardingly 
continuing with imaginative literacy teaching after 
you finish the program. While some of the terms 
used here are a bit unusual—binary opposites, 
cognitive tools, etc.—we hope you will come to see why sometimes a new term is useful, and that quite 
quickly you will find they become familiar and helpful for describing a somewhat new and—we hope you will 
soon discover—effective approach to teaching literacy. We also hope that you will discover that this approach 
is enjoyable, both for you and your students. 

 
 
 
 
 
 
 
 
 

Activities 
 
 
 
 
The three are Vygotsky’s ideas about imagination and development, the study of the emergence of literacy 
from oral cultures, and the systematic study of the imagination and its changing forms through our lives by the 
Imaginative Education Research Group. You will see that there is a link from each of the brief descriptions on 
the website to more detailed discussions, which you might find helpful to explore. 

 
These are somewhat unusual foundations for a practical literacy program, which is one of the reasons the ILP 
is a distinctive and innovative approach to teaching literacy. Reflect on what each of these distinct foundations 
contributes to literacy practice. You might write notes of your reflections if you wish, and add them to your 
personal resource file (see Activity 3 below.) 
 

Resources 
 
1. Teaching Literacy by Kieran Egan 

(included in the ILP-Kit) 
2. The ILP website: www.ierg.net/ilp 
3. A folder in which to begin organizing 

personal resource materials 
4. The DVD included in this Kit. 
 

[Cite your source here.] 

Read about the three sources of the program at www.ierg.net/ilp/foundations  

 

OBJECTIVES 

1. TO BECOME FAMILIAR WITH THE FOUNDATIONS OF ILP  

2. TO BE ABLE TO NAME AND DEFINE THE MAIN “COGNITIVE 

TOOLS” WHICH ARE CENTRAL TO IMPLEMENTING THE ILP 

3. TO PUT IN PLACE THE MATERIAL RESOURCES THAT CAN HELP 

YOU IMPLEMENT THE PROGRAM 

 

http://www.ierg.net/ilp
http://www.ierg.net/ilp/foundations
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Make notes, if you wish, of things you have doubts about, or that you would like to discuss later, or that you 
find particularly helpful. These notes can also be kept in your personal resource file. 
 
 
 
 
 

a. Your own notes as you work through this program 
b. Articles you might see about ILP 
c. Copies of successful lesson plans (your own, colleagues’, found on the internet, some you might 

have taken from the ILP site and adopted or adapted, etc.) 
 

 
 
 
 
These are printed in the kit and also appear on the DVD. This provides an additional account of the cognitive 
toolkits you will be using as you implement the program. There is obviously some overlap with those in the 
book, but the different discussion may be useful in adding some flexibility to your understanding of this 
foundation of the program. 
 
 
 
 
 
As you read through the chapters of the book, you will see that each chapter concludes with three questions 
or challenges, based on the content of the chapter. In the Appendix you will find some responses by Gillian 
Judson to each of them. Before looking at her responses, try completing them on your own.  Each offers 
practice for engaging different cognitive tools. 

 
 
 
 
 
 
 
 
 
 

REMEMBER… help is a click away: (www.ierg.net/ilp; ilp-ed@sfu.ca) 

  

Read the Teaching Literacy book that is enclosed with the Kit 

Consider beginning a personal file of further resources, which might include: 

Read the “Additional notes on ‘cognitive tools” 
1. Consider beginning a personal file of further resources, which might include 

 
2. Consider beginning a personal file of further resources, which might include 

 

3. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include “Try it out” 
4. Consider beginning a personal file of further resources, which might include 

 
5. Consider beginning a personal file of further resources, which might include 

 

6. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

http://www.ierg.net/ilp
mailto:ilp-ed@sfu.ca


 

6 

Step two: Forming a team 

 

Introduction 
 
The reality of teaching for many is that it is 
largely a solo activity. Yet nearly all teachers 
find their work is greatly enriched by 
opportunities to work with colleagues, 
whether in formal professional networks or 
occasional joint planning sessions. This is 
especially true when a teacher is considering 
and trying out something new. We think it important for your success in this program to try to set up some 
collegial supports. We make a number of suggestions below, most of which are based on our experience or on 
the professional literature and research. Even if you are in an isolated situation for whatever reason, we 
suggest that you try at least to establish a working connection with the ILP team who designed the program. 
As we say at the end of each step—we are only a click away. But the more of the support group members 
suggested below you can 
enlist, the better. 
 

 
 

 
 
Activities 
 
 
 
A single teacher can implement aspects of the ILP by her/himself, but it is better to be able to discuss the 
program with others and provide support for each other. You might: 

a. Talk to colleagues in your school or other schools who show interest in the program. Discuss with 
them what the ILP will look like in practice, in what ways it is different from regular literacy 
programs, and what it is designed to achieve. Such a group can become a source of ideas, shared 
materials, jointly planned lessons and units, and much else as you implement the program. 

b. Talk to your school principal about your plans to implement the program. 
c. Discuss the program with interested parents, and perhaps hand out copies of the Brief Guide. 
d. And if you are a principal, discuss with teachers plans to implement the program.  

 
 

 

 
You can contact others involved in the program via various media: 

a. Network with more distant colleagues through the ILP website. See if you can locate other 
participants in the program who seem to be in a situation like your own and email them to see if 

Resources 
 

1. Access to the ILP website: 
www.ierg.net/ilp 

2. Electronic or paper copies of the Brief 
Guide to ILP 

Start building a support group 
7. Consider beginning a personal file of further resources, which might include 

 
8. Consider beginning a personal file of further resources, which might include 

 

9. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

Try to extend your network 
10. Consider beginning a personal file of further resources, which might include 

 
11. Consider beginning a personal file of further resources, which might include 

 

12. Consider beginning a personal file of further resources, which might include 

 

 

OBJECTIVE 

1. TO PUT IN PLACE THE HUMAN SUPPORTS THAT 

CAN HELP YOU IMPLEMENT THE PROGRAM. 

 

http://www.ierg.net/ilp
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they would be interested in sharing ideas and materials. 
b. Liaise with a member of the ILP team. They will be willing and able to supply additional resources 

and help you make contact with others starting the program with whom you might find mutual 
support. They will also circulate resources developed by other teachers in the network. 

c. Try to include some colleagues in other countries in your support group. Apart from the interest 
this might provide, you might also gain new and different kinds of resources. 

 
 

 

 
Discover what additional help and new resources they can give you. 
 
 
 

 
 

 

 

 
 

 

 

REMEMBER… help is a click away: (www.ierg.net/ilp; ilp-ed@sfu.ca) 

  

Keep in contact with the ILP team 
13. Consider beginning a personal file of further resources, which might include 

 
14. Consider beginning a personal file of further resources, which might include 

 

15. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

Spend some time with your team exploring the ILP ‘Teacher Resources’ pages (at: 
http://www.ierg.net/ilp/teacher-resources/) 
 

16. Consider beginning a personal file of further resources, which might include 
 

17. Consider beginning a personal file of further resources, which might include 
 

18. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

http://www.ierg.net/ilp
mailto:ilp-ed@sfu.ca
http://www.ierg.net/ilp/teacher-resources/
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Step three: Initial implementation 
 

 
 
 

Introduction 
 
With understanding of the ideas and practical 
toolkits of the ILP in place, and a support team 
established, it is time for you to start trying it 
out. It usually works best to phase in 
implementation, rather than trying to do a full 
unit plan straight off. In this step we will begin 
with particular cognitive tools, then maybe try 
a couple of tools together, and then we will 
use the circular  “brainstorming” charts. These 
have been found useful by teachers familiar 
with the “Imaginative Education” (IE) approach 
in general; they find the charts are helpful in 
drafting a lesson or unit plan. Mainly they 
serve to remind you of the set of cognitive tools you might draw on for teaching any topic.  

 
 
 

 
 
 
 
Activities 

 
 

 

You will find a (growing) number at the ILP site indicated above. But for many more examples in the area of 
literacy and all other curriculum areas go to the IERG main site, at 
http://www.ierg.net/lessonplans/unit_plans.php. The more familiar you become with the variety of ways 
the cognitive tools can be used, the more flexible your own use of them will become. 

 

 

Finding “the story” in the topics we teach and shaping topics in a way that leaves students feeling something 
about the topics is a central aim of the ILP.  Teaching becomes storytelling.   If you wish, you might find it 
useful to re-read the discussion in Chapter One in the book, and the sections on story and on narrative in the 

Resources 

1. Mythic Circular Brainstorming charts (Blank 
and Annotated) (on DVD). 

2. Romantic Circular Brainstorming chart (Blank 
and Annotated)(on DVD). 

3. List of “Some Binary Opposites” (on DVD). 
4. List of “Some Heroic Qualities” (on DVD). 
5. Access to the examples on the ILP website at: 

http://www.ierg.net/ilp/teacher-
resources/lesson-planning-guides-lesson-
plans/ 

 

OBJECTIVES 

1. TO BECOME FAMILIAR WITH THE “IMAGINATIVE 

EDUCATION” CIRCULAR BRAINSTORMING CHARTS. 

2. TO BEGIN PLANNING AND TEACHING USING COGNITIVE 

TOOLS. 

Spend some time looking through examples of lesson and unit plans 
19. Consider beginning a personal file of further resources, which might include 

 

20. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

Finding the story or narrative structure for a lesson or unit 
21. Consider beginning a personal file of further resources, which might include 

 

22. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

http://www.ierg.net/lessonplans/unit_plans.php
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“Additional Notes on ‘cognitive tools.’” Notice how “the story-form” or “the narrative” is identified and how 
they create an imaginative context for the rest of the unit.  Look also at the story-form/narrative provided for 
the topics on the ILP website.   

Now, in your own words, answer the following question:  What does it mean to use a “story-form” or 
“narrative” in ILP planning?  That is, how is the ILP teacher like a reporter seeking the story on a topic? If you 
wish, you might find it useful to write down your thoughts about this and put it in your personal resources 
folder. 

 

 

Pick two topics you currently teach—one that you enjoy teaching and feel you do well (i.e. your students enjoy 
it) and another you don’t enjoy as much and/or feel you don’t teach very engagingly.  Ideally these would be 
topics you plan to teach in the next week or two. Think about each topic with affective alertness—that is, 
what do you feel about it? This is not something you are normally asked to do in planning lessons, we know, 
but it is a crucial feature of the ILP.  So what can you identify in the topic that is emotionally significant?  Or, in 
other words: What’s the story on the topic?  (If you do not have access to a class at the moment, and/or you 
can’t think of an appropriate topic, try a lesson on writing poetry or on adjectives and adverbs.) 

For each topic, try to express in 2-3 sentences what story-form/narrative you could use to teach this topic.  
(Hint:  What do you want your students to feel about it?)  We are well aware that finding something 
emotionally significant about adjectives or homonyms might seem a bit of a stretch—but there is something 
of emotional significance about everything we will want to teach, and this is the stretch that can make 
engaging students’ imaginations possible and likely.  

If you have access to a classroom, teach the lesson, highlighting its story or narrative structure. Then reflect on 
how it went. Make some notes. Consider how adequately you brought out the story structure. Did the 
students engage with the content in a different way from your past experience teaching the topic? Note the 
differences. 

 

 

Return to one of the topics you worked with in Activity #2 above. Imagine you are teaching this topic in 
elementary school. If the topic you chose isn’t appropriate, choose another. What abstract binary opposition 
might you use to shape your teaching and evoke the emotional core of your topic? (Use the handout “Some 
Binary Opposites”).  Next, revisit the other topic you worked with in Activity #2.  This time imagine you are 
teaching it to middle/secondary school students—again, if the topic is not appropriate you might wish to 
select another one.  What heroic quality might express and capture the emotional core of the topic? (Use the 
handout “Some Heroic Qualities”).  

Again, if you have the opportunity, teach the class as you have planned it, giving prominence to the binary 
opposition or heroic quality. Make some notes on what you experienced during the class. 

 
 

  

Using “Story” or “Narrative” in planning a lesson 
23. Consider beginning a personal file of further resources, which might include 

 

24. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

Using “Binary Opposites” and “Heroic Qualities” in planning a lesson 
25. Consider beginning a personal file of further resources, which might include 

 

26. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 
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Try choosing another cognitive tool and incorporating it into a lesson.  Then try another, and another.  Gaining 
familiarity with the different tools is important and you should feel comfortable using them with the different 
topics you teach.   

Once you are comfortable using different cognitive tools, try to work out how to employ all—or most—for a 
single topic.  Pick a topic—ideally one you intend to teach soon—and try to fill out the Mythic Circular 
Brainstorming Chart —put the Binary Opposite you identified in the center of the circle, and add how you can 
use others in planning the lesson. Now return to the topic you developed using romantic cognitive tools for 
older children (narrative/heroic quality). With this topic in mind, try to fill out the Romantic Circular 
Brainstorming Chart—put the Heroic Quality you selected in the center.  When you feel some confidence that 
you have the outline of an effective lesson planned, teach it, following the plan as well as possible.  

 

  Something to think about:  Why do you think imagination has been neglected in education  
                given its vital role? 

 
 

 

 

This is an activity of thinking and/or of discussing with your support group:  

a. What makes a good story for a young child?  What are its features commonly?  What makes a good 
story for an older child?  What are its features?  (Note:  The “toolkit” for Mythic Understanding 
contains those tools that we often see shaping stories that engage young children. Similarly, the 
“toolkit” for Romantic Understanding contains those tools that we often see shaping stories that 
engage older (reading) children.  The imaginative educator will shape his/her teaching of topics in 
ways that use these same tools.  In this way, topics like punctuation or suffixes will be experienced 
by students as good stories—their emotional core will be discovered and emphasized, they will 
have a dramatic tension, and they will have vivid imagery, jokes etc.).   

b. It is common for children to begin collecting things—erasers, stickers, bottle caps, hockey cards—at 
about the time they begin to learn to read.  What did you collect?  List some ways that you can 
employ this learning tool in your imaginative teaching:  What aspects of a topic can students learn 
in great detail?  What features of the literacy can students collect?  

 

 

a. Discuss your plans with your support group. 
b. If you wish, send copies of your plans to the ILP team, at ilp-ed@sfu.ca. They will send you 

feedback. (This is part of the service you get with the Kit.) It would help if you can also send us your 
notes on how the class went, if you have already taught it, or you can send this report later if you 
are seeking a response before trying the lesson plan out. 

Using multiple cognitive tools 
27. Consider beginning a personal file of further resources, which might include 

 

28. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

Features of our imaginative lives 
29. Consider beginning a personal file of further resources, which might include 

 

30. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

Get feedback on your lesson planning 
 

31. Consider beginning a personal file of further resources, which might include 
 

32. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

mailto:ilp-ed@sfu.ca
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c. Ask the children about the lesson afterwards. Many teachers find this can be extremely helpful, 
especially if you point out to them the cognitive tools you have used and discuss how they are 
supposed to work to help them find the content more imaginatively engaging. Don’t be reluctant to 
use the names of the tools with them; be explicit about “binary opposites,” “images,” “metaphors,” 
and so on. You might be surprised at their eagerness to discuss such things, and their practical 
helpfulness. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

REMEMBER… help is a click away: (www.ierg.net/ilp; ilp-ed@sfu.ca) 

  

http://www.ierg.net/ilp
mailto:ilp-ed@sfu.ca
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Step four: Full implementation 
 

 
Introduction 
 
Now we will work with the full planning 
frameworks. We recognize that you will not 
use such cumbersome devices after you 
become more familiar with the ILP, but they 
are very useful in helping you to become 
more confident and clear about how to use 
this approach. You can think of them as like 
crutches that can help you get on your feet 
and that you can discard when you become 
more confident and independent in 
walking/planning. Mind you, we do find 
that even the most experienced IE teachers 
find them useful as a way of organizing and 
presenting lesson or unit plans for sharing—such as those on our various websites. 
 
 
 
 
 
 
 
 
 

Activities 
 

 

 

Begin by looking at the “Guide to the Mythic planning framework” and the “Guide to the Romantic planning 
framework.” These are on the enclosed DVD.  You will see that they are somewhat like the Circular 
Brainstorming charts you have used already. But they are more elaborate, and encourage you to follow a 
specific order in beginning to build your lesson or unit plan. When you have become familiar with them, the 
next step—you guessed it—is to fill them out in order to develop a full lesson or unit plan.  

Select a topic you currently teach but have not yet thought about through the lens of imaginative literacy.  You 
might pick one that you currently teach and love or, if you are up for a challenge, one you currently teach but 
don’t particularly enjoy maybe because you aren’t that interested in it or you feel your students don’t like it. 
Alternatively, you can simply choose a topic from your local mandated literacy curriculum. Follow the 
guidelines provided in the Mythic Planning Guide to shape an imaginative context for teaching this topic to 

 
Resources 
 
1. Mythic Planning Guides (Blank and Annotated) 

(on DVD).  
2. Romantic Planning Guides (Blank and Annotated) 

(on DVD). 
3. Access to the examples on the ILP website at: 

http://www.ierg.net/ilp/teacher-
resources/lesson-planning-guides-lesson-
plans/, and on the IERG website at: 
http://www.ierg.net/lessonplans/unit_plans.p
hp 

 

 
 
 

 

OBJECTIVES 

1. TO BECOME FAMILIAR WITH THE “IMAGINATIVE 

EDUCATION” PLANNING FRAMEWORKS. 

2. TO FURTHER DEVELOP CONFIDENCE AND SKILLS IN 

PLANNING AND TEACHING USING COGNITIVE TOOLS. 

 

Using the planning guides 
33. Consider beginning a personal file of further resources, which might include 

 

34. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

http://www.ierg.net/ilp/teacher-resources/lesson-planning-guides-lesson-plans/
http://www.ierg.net/ilp/teacher-resources/lesson-planning-guides-lesson-plans/
http://www.ierg.net/ilp/teacher-resources/lesson-planning-guides-lesson-plans/
http://www.ierg.net/lessonplans/unit_plans.php
http://www.ierg.net/lessonplans/unit_plans.php
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your students.  Occasionally you might find you can’t think of something to respond to one of the questions, 
so skip it and carry on, filling in what you can. Remember, some of these will require you to think about your 
topic in ways you perhaps haven’t before. So some of it may require you to dig around a bit, even learn 
something more about the topic to discover, say, a usable binary opposition or a powerful image. 

Get some feedback on your unit by taking it to your team, sharing it with a colleague or contacting the ILP 
network (send it to ilp-ed@sfu.ca). 

Now do the same with the Romantic Guide. 

 
 

 

You should now take the plunge and teach the complete lesson or unit according to the plan you have worked 
out. You may choose to teach only the plan related to the grade level you teach, but both might be suitable, 
and you may indeed be eager to see how they will both work out in practice. 

When you have finished teaching, do take some time to reflect on how the class(es) went, and make notes 
about what you thought worked well, and what might need attention for next time. If you feel comfortable 
sharing these with the ILP team, please do send them to us. We would be happy to discuss the results via Skye 
or some mutually available media. 

 

 

a. Again, discuss your plans with your support group. Try to have a weekly, or more frequent, 
planning session with colleagues and include a collaborative examination of students’ work. 

b. If you wish, send copies of your plans to the ILP team, at ilp-ed@sfu.ca. They will send you 
feedback. It would help if you can also send us your notes on how the class went, if you have 
already taught it, or you can send this report later if you are seeking a response before trying the 
lesson plan out. 

c. Ask the children about the lesson afterwards. Many teachers find this can be extremely helpful, 
especially if you point out to them the cognitive tools you have used and discuss how they are 
supposed to work to help them find the content more imaginatively engaging. Don’t be reluctant to 
use the names of the tools with them; be explicit about “binary opposites,” “images,” “metaphors,” 
and so on. You might be surprised at their eagerness to discuss such things, and their practical 
helpfulness. 

 

 

You might want to repeat 1 to 3 of this step as many times as suits you. 

 
 

You might do this at any time, and initially it is worth doing, we think, because it will help to bring home many 
of the lessons so far, and should also be of practical value. As time goes by, this will become a routine way in 
which you analyze topics in teaching literacy. 

Teaching according to the plan(s) 
35. Consider beginning a personal file of further resources, which might include 

 

36. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

Get feedback on your lesson planning 
37. Consider beginning a personal file of further resources, which might include 

 

38. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

Repeat 
39. Consider beginning a personal file of further resources, which might include 

 

40. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

A reading and writing exercise 
41. Consider beginning a personal file of further resources, which might include 

 

42. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

mailto:ilp-ed@sfu.ca
mailto:ilp-ed@sfu.ca
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Re-read the sections of the book and the webpages on the importance and uses of “story” or “narrative” in 
planning teaching. Take 5 topics from your local mandated literacy curriculum and write a half page for each 
topic on how you would locate the story in it, and build a lesson outline based on that story.  Re-read the 
section of the book and the webpages on “image” or “extremes” and write for each of the 5 topics how you 
would use them to extend your lesson. Then similarly reflect on many other topics of the literacy curriculum 
using other cognitive tools to re-think how you might teach them. These mini-plans might form rich resources 
for future teaching. 

 

 

Experiment with targeting student problems with specific cognitive tools. Observe problems particular 
students seem to have, and think about which cognitive tool(s) might be best able to respond to a problem, 
and see whether you can explicitly draw on that cognitive tool in giving the student an assignment, or if you 
have a chance to work with him or her individually. 

 
 

 
 

 

REMEMBER… help is a click away: (www.ierg.net/ilp; ilp-ed@sfu.ca) 

  

Targeted uses of cognitive tools 
43. Consider beginning a personal file of further resources, which might include 

 

44. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

http://www.ierg.net/ilp
mailto:ilp-ed@sfu.ca
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Step five: Sustaining, expanding, and 

outreach 
 

 
 
Introduction 
 
Maybe at this point you still feel somewhat of a 
novice with regard to using the ILP, even though 
you have learned quite a lot about it. You have 
also acquired some serious experience of using it 
in classrooms, if you have had this option. As we 
reach the final step of this program, we want to 
encourage you to continue exploring and using the ILP approach to your teaching of literacy, but also to begin 
to see yourself as able to engage others and build your knowledge while sharing it with others. We will suggest 
here a range of activities you can engage in that should help extend your knowledge and build your confidence 
while engaging others in the adventure on which you are now well begun. 
 

 
 

 
 
 
 
 
 
Activities 

 

 

 

Continue to occasionally use single cognitive tools in micro-teaching formats. Explore what tools work best for 
struggling readers and writers in your classes. 

 
 
 

Many school districts provide funding for experimental programs or action-research projects. You might apply 
for funds to investigate some aspect of your use of this novel approach to teaching literacy. Contact the ILP 

Resources 

1. PowerPoint “Introduction to ILP” (on the DVD). 

2. ILP Brief Guides. 

 

OBJECTIVES 

A. TO EXTEND YOUR EXPERTISE IN USING THE ILP. 

B. TO BEGIN TO TAKE A LEADERSHIP ROLE BY 

COMMUNICATING YOUR EXPERTISE TO COLLEAGUES. 

C. TO BECOME INVOLVED IN THE NETWORK OF ILP 

EDUCATORS. 

 

Continue to explore uses for the ILP in your teaching 
45. Consider beginning a personal file of further resources, which might include 

 

46. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 
Become and action-researcher in your own classroom 

47. Consider beginning a personal file of further resources, which might include 
 

48. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 
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team for help in crafting a proposal. Don’t be shy about gathering data on students’ performance, and making 
the data known to administrators and colleagues. 
 

 
 

 
There are many ways in which you can share what you have learned with others. Which of these you will want 
to try will turn on your own personality and preferences, and also the situation you are in. But we will list a 
few of the main ways that come to mind, and you can choose whichever might suit you best: 
 

a. Share effective strategies with colleagues. This will be easy if you have a team that meets regularly 
about implementing ILP. But even if that is not the case, it is often a pleasure both to give and to 
receive simple information about something that went particularly well in a class, even if you find it 
best to avoid terms like “cognitive tools,” “binary opposites,” etc. 

b. Share your successes through district newsletters. Usually such newsletters look for precisely this 
kind of material—a new program from which distinctive results can be shown. A simple description 
of a lesson or unit can be very helpful to colleagues who might struggle with the same material. 

c. Become active in the ILP network through the website. Working with other ILP educators is a great 
way to deepen your understanding of the program, discover others’ practices and ideas, and 
sustain your program’s impact at your school and in your teaching.  Consider sharing your work 
with other ILP educators—we welcome new units/lessons/projects we can add to the website.   

d. Make a presentation about your work with ILP at a local professional development day. We have 
included a PowerPoint that you could use, and adapt to your own preferences, of course. Or you 
might also consider making a presentation at a regional conference, perhaps with colleagues. The 
PowerPoint on the DVD might be useful here as well, adapted, if you wish, to a different audience. 
Get multiple copies of the ILP Brief Guide to hand out to participants in your presentations or 
workshops. The ILP team will be happy to provide you with help and resources. 

e. If you feel quite courageous, you could even invite colleagues and others interested in the ILP to 
observe a lesson or two. 

f. Send digital copies of the ILP Brief Guide to others who might be interested in the program. 
 

 

 

 
Be sure to assess how your program implementation is going on different levels. This need not involve 
sophisticated research, and may involve just a heightened attention to how things are going. But you can 
reflect on in what ways the ILP learning process been a rewarding one for you?  Are you feeling increasingly 
comfortable using the principles and practices?  If you are working with a team, assess the “health” of your 
team—how is everyone feeling?  Is the group dynamic healthy? Spend some time evaluating how ILP has 
impacted your students’ engagement—what indicators do you have that students are engaged in their 
learning?  What indicators do you have that they may be engaging imaginatively with literacy and also 
developing a strong sense of uses and pleasures?  Evaluate also the impact ILP has had on your students’ 
learning of other curriculum content.  Provide frequent authentic and appropriate assessments of their 
learning—are your lessons providing students with meaningful learning opportunities? It might be possible for 
you to collect data on student engagement and academic achievement on an on-going basis and share the 
data with your colleagues/administration. 

Sharing and demonstrating 
49. Consider beginning a personal file of further resources, which might include 

 

50. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

Evaluate Your Program And Student Learning 
51. Consider beginning a personal file of further resources, which might include 

 

52. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 
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As you become more comfortable with the Imaginative Literacy approach you might choose to expand 
implementation to include this further program that can deliver additional richness.  For example, you might 
get informed about Learning in Depth (LiD) on the LiD website— http://www.ierg.net/LiD—and see how we 
recommend including it in the ILP: http://www.ierg.net/ilp/teacher-resources/literacy-and-“learning-in-
depth”/.  You can read specifically about how LiD can support students’ development of literacy skills in a 
variety of ways. Mind you, the LiD program is not for the faint-hearted, and may be too much to take on until 
you feel comfortable with your literacy teaching. LiD can also support other curriculum areas too, so it need 
not be tied to just your literacy program. 

For reflection:  Do you know anything in real depth?  Were you ever given the opportunity to learn something 
in depth when you were at school?  Do you see the value in a program in which kids have the opportunity for 
self-directed, ungraded (but still assessed), ongoing investigation of a topic that spans their entire school 
career?  Discuss the potential of LiD with your team:  How could students’ long-term investigation of individual 
topics support your teaching in other areas of the curriculum?  Identify 2 or 3 ways in which having a group of 
students with depth of knowledge on different IEE topics could enrich your teaching in Language Arts, Science, 
Social Students and Mathematics.  Using the “LiD Implementation Guide” identify what you need to do to 
implement this program in your teaching context.  What challenges might you face?  What are the resolutions 
to these potential conflicts?  Lastly, all LiD programs should start with a ceremony that awards students their 
topics and marks the beginning of their journey toward expertise. What could your LiD IEE ceremony involve? 

 

 

Schedule a videoconference or Skype session, or some other suitable contact, with the ILP team. It would be 
good to have a final discussion about the program and where you currently stand, and what, if any, further 
help you might need in implementing the ILP approach. 

 
As you become more expert in using the ILP approach and it 
becomes more “natural,” you may forget how different it is 
from regular literacy teaching, so when discussing your 
practice with colleagues unfamiliar with it, be sensitive to 
their possible difficulties in understand what you are 
doing  

 

 

 

 

 

 

  

Expand Your ILP approach through the Learning in Depth (LiD) program 
53. Consider beginning a personal file of further resources, which might include 

 

54. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 

Au revoir 
55. Consider beginning a personal file of further resources, which might include 

 

56. Consider beginning a personal file of further resources, which might include 

 

1. Consider beginning a personal file of further resources, which might include 
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To read more about the foundations of the 
Imaginative Literacy Program see: 

 

 

The Educated Mind: How cognitive tools shape our understanding. 
(Chicago: University of Chicago Press). 

    "Kieran Egan has one of the most original, penetrating, 
and capacious minds in education today. This book provides 

the best introduction to his important body of work." 

 Howard Gardner, author of Frames of Mind, Multiple 

Intelligences: The Theory in Practice, etc. 

           

      

       

 

 

Teaching Literacy:  
Engaging the imagination of new readers and 

writers. 
By Kieran Egan. Appendix by Gillian Judson. 

Corwin Press. 
[2006 Foreword Magazine Book of the Year 

Award Finalist 
USA Book News "Best Books 2006" Award 

finalist.] 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Website: 
http://www.ierg.net/ilp 
 

E-mail: 
ilp-ed@sfu.ca. 
 

Phone numbers: 

Telephone:  (778) 782-4479 

Fax:   (778) 782-7014 
 

 

http://www.ierg.net/ilp

