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Subject Area:   Themed Unit for Language Arts, Fine Arts, HACE, Math, PE, Science, 

and Socials.  
Note: In Kindergarten, themed units offer an abundance of opportunities to cover PLOs from 
most areas of the curriculum. Having created many themed units before, Judy found creating an 
Imaginative Education Unit opened up even more avenues for learning and for making cross-
curricular connections. We began this unit with only a few PLOs (see highlighted PLOs below). 
When we had finished preparing the unit we added other PLOs we had covered – and this is not 
an exhaustive list! In other words, an Imaginative Education Unit actually enables the teacher to 
cover many of the required PLOs – and have fun too!	  
PLOs  
LANGUAGE ARTS 
A1 use speaking and listening when engaging in exploratory and imaginative play  
A2 engage in speaking and listening activities to share ideas 
A6 use oral language to explain, inquire, and compare  
A7 experiment with language and demonstrate enhanced vocabulary usage 
A8 connect what is known with new experiences during speaking and listening activities 
B2 respond to literature through a variety of activities 
B6 engage in discussions and create representations after reading and viewing  
FINE ARTS - DANCE 
A1 move expressively to a variety of sounds and music 
B3 move in time to a steady beat 
C1 participate in dance activities for a variety of purposes 
FINE ARTS – DRAMA 
A2 explore and imagine stories by taking on roles 
A3 demonstrate willingness to participate and co-operate in drama activities 
B2 use movement and their bodies to explore ideas and feelings 
D1 participate in and share drama work 
FINE ARTS - MUSIC 
A1 sing and play classroom repertoire 
A3 create sounds to accompany stories, nursery rhymes, or songs 
B1 respond to beat in music 
B2 demonstrate rhythmic patterns from classroom repertoire 
B3   sing short melodies  
B5 use voice or instruments to explore elements of expression 
C1 participate in music activities from a variety of historical, cultural, and social contexts 
FINE ARTS – VISUAL ARTS 
A1 use imagination, observation, and stories to create images 
A2   create images 
A3   experiment with a variety of materials, technologies, and processes to make images 



A4   create 2-D and 3-D images 
HEALTH AND CAREER EDUCATION 
A1   identify opportunities to make choices 
B1 identify their personal skills and interests 
C8   identify ways to avoid hazards and potentially dangerous situations in the home, at 

school, on the road, and in the community 
MATHEMATICS 
A3   relate a numeral, 1 to 10, to its respective quantity 
A4   represent and describe numbers 2 to 10, concretely and pictorially 
A5   compare quantities, 1 to 10, using one-to-one correspondence 
B1   demonstrate an understanding of repeating patterns 
C3     build and describe 3-D objects 
PHYSICAL EDUCATION 
B2     use their bodies to create shapes 
B3   demonstrate proper technique for specific locomotor movement skills 
B4   demonstrate proper technique for specific manipulative movement skills (with 

objects) 
C2   follow rules and directions when participating in physical activities 
C3   work co-operatively with peers during physical activity 
SCIENCE 
• use the five senses to make observations 
• share with others information obtained by observing 
• describe properties of materials, including colour, shape, texture, size, and weight 
• identify materials that make up familiar objects 
• demonstrate the ability to observe their surroundings 
• describe features of their immediate environment 
SOCIAL STUDIES 
A2 gather information from personal experiences, oral sources, and visual 

representations 
A3 present information using oral or visual representations 
B2 identify groups and places that are part of their lives 
D1 identify individual human needs 
D2 identify work done in their community 
D3 identify examples of technologies used in their lives 
E1 identify characteristics of different local environments  
	  
Note: 
Everything in green draws on tools of previous kinds of understanding – Somatic 

• Pattern and rhythm of movement 
• Incongruity 
• Sensory Observation 

• Gestures 
• Expectation and satisfaction 
• Emotions 

Everything in red draws on embryonic tools of Romantic Understanding. 
• Heroic Qualities 
• Extremes and Limits 
• Graphic Organizers 
• Humanizing of Meaning 

• Collecting and Organizing 
• Revolt and Idealism 
• Change of Context and Role play 



1.	  Locating	  importance	  
What	  is	  emotionally	  engaging	  about	  this	  topic?	  How	  can	  it	  evoke	  wonder?	  Why	  should	  it	  
matter	  to	  us?	  
	  
We all use transportation every day: we ride in cars and planes, on buses and trains. Some days 
we walk everywhere, yet transportation is used everyday. Do you think we’re wrong? Check the 
labels in your clothes or on the foods you use each day. They come from all over the world, from 
almost every continent. That’s incredible! How did they get into your house? Did your shirt and 
your banana walk to your house from Cambodia and Uganda? How did they get there? What 
obstacles were in the way? Did your shirt cross an ocean? Did your bananas cross mountains? 
 
What kinds of transportation were involved? Farm tractors and trucks, forklifts and jumbo jets... 
How about a rickshaw, a TukTuk or an overloaded delivery truck in Cambodia? Or a boda boda, 
Matatu or banana truck in Uganda (see pictures attached). Have you ever seen anything like that 
before? People are so creative in their use of transportation. What would you carry on the back of 
your boda boda or donkey? 
 
Yet, amazingly, with all these wonderful kinds of transportation all around the world – and yaks 
and camels and dog sleds – for Kindergarten students the thing they find the most exciting about 
school is not attending field trips, but riding on the yellow school bus to get there!	  
	  
2.	  Shaping	  the	  lesson	  or	  unit	  
Teaching	  shares	  some	  features	  with	  news	  reporting.	  Just	  as	  the	  reporter’s	  aim	  is	  to	  
select	  and	  shape	  events	  to	  bring	  out	  clearly	  their	  meaning	  and	  emotional	  importance	  for	  
readers	  or	  listeners,	  so	  your	  aim	  as	  a	  teacher	  is	  to	  present	  your	  topic	  in	  a	  way	  that	  
engages	  the	  emotions	  and	  imaginations	  of	  your	  students.	  To	  do	  so,	  consider	  which	  of	  the	  
following	  dimensions	  of	  your	  students’	  emotional	  and	  imaginative	  lives	  can	  be	  used	  to	  shape	  
your	  lesson	  or	  unit—all	  related	  to	  the	  skills	  the	  good	  reporter	  works	  with:	  
	  
2.1.	  Finding	  the	  story:	  
What’s	  “the	  story”	  on	  the	  topic?	  How	  can	  you	  shape	  the	  content	  to	  reveal	  its	  
emotional	  significance?	  
	  
Imagine this: During supper your mother tells you about the plans for next weekend. “It’s 
grandmother’s 60th birthday next weekend! We’re going to visit her. Isn’t that exciting?!” For 
all the children in the class, Grandma doesn’t live in the same place. Grandma may live across 
the street or across the town, or in a different city or province, or maybe even in a different 
country. Therefore, getting to grandma’s house is different for us all. There are many different 
ways to get to grandma’s house. Can we walk? Do we take the bus? Or do we drive with 
mommy or daddy in a car or van? Maybe we need to take a ferry, or even fly on an airplane. If 
she lives in Cambodia maybe you’ll ride in a TukTuk, or on the back of a boda boda in Uganda. 
If she lives in the Arctic you may ride on a snowmobile or a dog sled, or on a camel if she lives 
in the Sahara desert!  
All the children can ask their parents where their grandparents live, then we can put pins in a 
world map, so that everyone in class can see how we might travel to go to visit grandma on her 
60th birthday. 



 
  
 
 
 
 
 
 
 
While getting to Grandma’s house, what do you see? Do you see the Rocky Mountains or fly 
over the Pacific Ocean? Do you see exotic animals like lions and elephants, or do you see bears 
and deer? What kinds of birds do you see? The children will also hear different things: the traffic 
of the city or the horses neighing and the cows mooing in the countryside; or maybe the barking 
of sled dogs, the roar of plane engines, or the constant throbbing of a ferry’s engines. What about 
the smells: the fumes of the city or the ‘fresh country smells’ of Abbotsford? Airports and 
ferries, taxis and buses, camels and donkeys; each have their own unique smells. How about 
riding in a Matatu in Uganda with 200lbs of fish fertilizer? (You can bring in some of that in a 
jar for the children to smell!) How would it feel to take off in a plane, to zoom across a lake on a 
speed boat or to ride across the desert on a rocking camel? Are you relaxed in your seat or tipped 
back? Are you rocking or bouncing and hanging on tightly? Can you feel the wind in your face 
or the heat of the desert sun on your head? Can you taste the saltiness of the sea breeze or the 
gritty sand between your teeth? The things we see, hear, smell, feel, and taste depend on where 
grandma lives, how far away she lives, and how we are travelling to get to her.  
 
And how do you feel when you see grandma again? Draw and Tell! Draw a picture of what 
happens when you see her after your long journey! Tell your story to your teacher, to write it in 
your Draw and Tell story book. 
 
2.2.	  Finding	  binary	  opposites:	  
What	  abstract	  and	  affective	  binary	  concepts	  best	  capture	  the	  wonder	  and	  emotion	  
of	  the	  topic?	  What	  are	  the	  opposing	  forces	  in	  your	  “story”?	  
	  
Binary opposites:       known/unknown 
Possible alternatives: motorized/animal/man powered, fast/slow, quiet/noisy, summer/winter,     

old/new, land/air/sea. 
	  
2.3.	  Finding	  images:	  
What	  parts	  of	  the	  topic	  most	  dramatically	  embody	  the	  binary	  concepts?	  What	  
image	  best	  captures	  that	  dramatic	  contrast?	  
	  
What types of transportation have the children ridden in? Bus, train, Skytrain, ferry, plane…? 
We can find pictures and make a collage of all the ways they have travelled. 
Are there any other kinds of transportation that your parents have travelled on? Or your teacher?! 
We could make another poster of those, and a third of other kinds the children can think of. They 
could even invent/design different vehicles that can travel by land, air and sea; they can draw 
them or make them from our Creative Junk Box.  



A picture is worth a thousand words. There are so many ways of traveling that the children will 
never have seen or heard or smelled. See the attached images of the boda boda, Matatu, rickshaw 
and TukTuk. How many people can fit in a Matatu meant for 12? There were 21 in Judy’s! She 
had a little baby (not hers) on her lap and a little old man with no teeth sitting on her feet!  
Try to find pictures of transportation that you’ve never seen before. How many can you find? 
Make a collection and tell where you can find them, how they operate, and other interesting 
facts. (May be too difficult for K, except for sorting by binary opposites, e.g. motor/animal 
powered; land/sea/air.) 
Show the children some pictures and YouTube videos of people transporting goods on a bike or 
boda boda; there are gazillion on YouTube. What’s the strangest thing you could ever think of 
seeing on the back of a boda boda? How about wrought iron fencing, a large sofa or a coffin! 
(There’s another great picture to draw and tell!) 
And the noises! The sounds of a Kampala intersection: horns honking, brakes squealing, people 
yelling, engines revving, bike bells ringing, fenders crashing. 
And the smells! On Entebbe Road in Kampala you can smell dusty streets, pizza baking, goat 
meat on the BBQ of a street vendor, open sewers, unwashed bodies, and fish fertilizer on the 
bus! 
Another whole theme could be transportation of Canada through time. Lizanne Flatt’s book Let’s 
Go! (listed below) would be a great place to start. 
	  
	  
2.4.	  Employing	  additional	  cognitive	  tools	  of	  Mythic	  understanding:	  
What	  kinds	  of	  activities	  might	  employ	  other	  tools	  in	  your	  students’	  cognitive	  
toolkits?	  Consider	  the	  following:	  
� Puzzles	  and	  mystery:	  How	  could	  students	  explore	  some	  aspects	  of	  the	  
mystery	  attached	  to	  the	  topic?	  What	  puzzles	  might	  they	  wonder	  about?	  
	  
You are at your house. How do you get to school? How would you like to get to school? Draw a 
picture and tell me about your journey. 
Let’s pretend Grandma lives in Nunavut, Canada. How could you travel there? If it is the middle 
of winter how would you like to travel to Grandma’s house? Be creative! Draw and Tell! 
What if Grandma lives across the Pacific Ocean in a little village in rural China? How would you 
travel there? What new way can you think of?  
How could you get across a river, a lake or the ocean? 
How could you get to the other side of a huge mountain?  
	  
� Metaphor:	  How	  might	  students	  employ	  metaphor	  in	  deepening	  their	  
understanding	  of	  the	  topic?	  
	  
• In PE class, in the playground: the sandpit is the ocean (or the Great Lakes), the paths are 

rivers, and the climbing frames are the mountains. (The Burnaby campus of SFU is also a 
great place for a fieldtrip to explore possible ways of getting around, as the area within the 
AQ represents the geography of BC/Canada.) How can you get from one side of the 
playground to the other? What if a beanbag is you? Can you get it across without it flying? 
Don’t let it drown or get stuck on a mountain top in winter! 	  



• In PE how might you cross those ‘lakes’ and ‘mountains’ with scoops and whiffle balls, floor 
hockey sticks and balls, or other PE equipment?	  

• We could name the types of transportation. These characters will be very useful for 
describing classroom behaviour. Are the children acting like Miss Zoom in the classroom? 
They might get someone hurt. Are they like Master Seaman and pay attention? Or do they 
not do their work, and find their work unfinished and a big mess on the floor?	  

o Miss Zoom the jumbo jet does not know how to go slowly. She always zooms 
everywhere. She even taxis in towards the terminal so fast that she crashes into the 
building. She gets in all sorts of trouble until she learns to control her great power.	  

o Mr. Plod the camel prepares himself very well for his long journeys. He stocks up on 
food and water, knowing there won’t be much available until they reach the next 
oasis. Others are impatient to get going but Mr. Plod knows it’s best to get everything 
ready before you start.	  

o Master Seaman the yacht takes his time on his journey, but he’s always busy. There’s 
a lot to do on board: putting up the sails, swabbing the deck, pumping the bilge… he 
is responsible and pays attention to what needs doing.	  

	  
� Jokes	  and	  humor:	  Could	  students	  learn	  –	  and	  create	  their	  own	  -‐	  jokes	  about	  
the	  topic?	  How	  might	  they	  expand	  their	  understanding	  through	  play	  with	  what	  
is	  humorous	  about	  it?	  
	  
The children love to tell jokes. They make them up all the time and roar with laughter, even 
though the only thing that’s funny about the joke is seeing them all roar with laughter! 
 What do you get if you cross an elephant with an airplane? A jumbo jet! 
 Why did the Chicken cross the road? To get to the other side. 

• Tell a few, and then have the children make up their own.  
o Why did the donkey cross the road? Or cross the sand? 
o Why did the boda boda cross the road? Or cross the parking lot? 

 Knock, Knock Jokes: 
• Knock, Knock. Who’s there? Philip. Philip who? Philip the gas tank, it’s almost empty. 
• Knock, Knock. Who’s there? Cargo. Cargo who? Cargo honk, honk. 
• Knock, Knock. Who’s there? ESSO. ESSO who? SOS. (International distress signal at 

sea.) 
• Knock, Knock. Who’s there? Despair. Despair who? Despair tire is flat.	  

 Make mistakes on purpose (Incongruity); the children think it’s hilarious and love to correct 
you, e.g.: 
• The other day when I was driving my car across the lake… 
• Yesterday I almost had a car accident in my helicopter when… 
• What would happen if a row boat came off the train tacks? 

	  
� Rhyme,	  rhythm,	  and	  pattern:	  Are	  there	  patterns	  in	  the	  topic	  students	  could	  
play	  with?	  What	  activities	  might	  draw	  attention	  to	  rhyme,	  rhythm,	  and	  
pattern?	  
	  
Where do their Grandmas live? Play some music from China, India, Uganda, Ireland, Mexico… 
they all have different sounds and rhythms. The children can 



• Use found instruments to duplicate the rhythms of the music. 
• Use percussions instruments to duplicate the rhythms of the music. We can make music 

that sounds West African or Chinese by using pentatonic scales on the xylophone; we 
also have a parent from Korea who teaches Korean percussion. 

• What language is spoken there (or in the classroom)? Learn songs in German, French, 
Spanish, Ugandan or Chinese - depending on where we ‘travel’. Each has its own sound 
and its own rhythms. 

• Learn national folk dances: The Mexican Hat Dance, the Greek Zorbas Dance; an Irish 
Jig; an American Reel. (All are on You Tube.) 

• Play a Scottish Jig – have the children make up their own dances. 
• In contrast, play African drumming, Japanese Sakura, or Coast Salish music. How would 

the children move to this music? Afterwards you can show them the traditional dances.	  
There are also many songs about transportation: 

• Row, Row, Row Your Boat – the children can sit and face each other in pairs and row 
• The Owl and the Pussy Cat went to Sea (Edward Lear) 
• Alice the Camel has 5/4/3/2/1/0 humps (Alice was a horse!) The children bump off the 

‘hump’ at the end of the row. Links to math. 
• She Sailed Away on a sunny summer day on the back of a crocodile (and got eaten by it!) 
• Down by the Bay where the water melons grow… have children make up rhymes, e.g.: 

o Have you ever seen a train playing in the rain 
o Have you ever seen a truck stuck in the muck 

	  
� Games,	  drama,	  and	  play:	  How	  can	  students	  engage	  in	  games,	  drama,	  and	  
play	  in	  learning	  about	  the	  topic?	  

• Simon says… With the children decide on actions for rowing, flying, sailing, trains etc. 
Then say, “Simon says row across a lake” or “Simon says fly across the mountains.” 

• Place non-slip ‘spots’ or rubber backed mats randomly on the floor. Try to cross the floor 
without touching it – you will drown! Or maybe the floor is a lava flow or ice floe. Try in 
pairs or teams. 

• Play the Memory Game with transportation cards. 
• Give every child a transportation card. They have to make the noise and find the one 

other person in the room with that same kind of card who is making the same sound. 
• Tell a travel story. Every time you say a type of transportation they have to make the 

action or the sound – once!   
• Make paper airplanes and have a competition from the front steps of the school. We 

could challenge the Grade 1 class to a competition too.	  
• What is your favourite way to travel? Make a graph together.	  
• Make a Pattern Train (1-1, 1-2 or 2-2 patterns) out of blocks, miniature teddies or vehicle 

sorting sets or whatever. It can stretch around the table legs, across the carpet, under the 
chairs… The children may even have to build bridges or tunnels from Duplo or Lego to 
get the train from one end of the classroom to the other!	  

• Take a field trip on the school bus, Skytrain, and Seabus to Lonsdale Quay, and return. 
You can set this up as a ‘Rescue Mission’ by telling a story and getting the children to 
‘rescue’ (or find and purchase) a certain item (‘treasure’) to bring back to class.	  

• Take a field trip to the Maritime Museum or the Airport.	  



• There are many Centres that can be set up: Thomas Train sets, car mat and cars, water 
table and boats etc. The most fun is when you add ‘extras’. For example, add wooden 
blocks to the train set area and the children will build tunnels, bridges, and rock slides.	  

	  
� Embryonic	  tools	  of	  romantic	  understanding:	  Consider	  ways	  to	  engage	  
students	  with	  the	  heroic	  and	  human	  dimensions	  of	  the	  topic.	  What	  kinds	  of	  
activities	  might	  reveal	  its	  extremes?	  How	  can	  these	  aspects	  draw	  students	  
forward	  in	  their	  thinking	  about	  the	  topic?	  
	  
See other activities in red throughout this unit. 
• Think of crossing the desert. Think of the extreme heat and dryness. You are hot and thirsty. 

There’s sand in your shoes and in your hair and in your mouth. Think of the heroic camel 
(Mr. Plod) who keeps on going day after day. He even shields you in a sand storm and can 
find the way to the next oasis even if you are lost! 

• With slightly older children they could research the longest road or train track, what they 
think might be the coldest journey, or the hottest journey, or the longest boat journey (We 
have a family at our school who circumnavigated the earth in a sailboat; they’d be great guest 
speakers!) (This may be too difficult for Kindergarten children.) 

• What’s the shortest journey you could take? Longest? To the moon and back? 
• What is the longest journey you’ve ever been on? How did you travel? Draw and tell. 
• Imagine you are the Queen. What kinds of transportation do you have at your command? 

Where would you go? Who would go with you? (Ks could draw and tell, or older students 
could scribe.) If you could go anywhere, where would you go? How would you get there?	  

• Make a student, team or class collection of bus tickets, boarding passes etc.	  
• Collect ‘Passport Stamps”. With their permission and support, give every teacher, janitor and 

secretary in the school an automatic stamp. Provide all the students with a passport and give 
them a day to try to find every member of staff to collect their stamp. Can they ‘travel’ to 
every ‘country’ (class) and get all 23 stamps?	  

	  
2.5.	  Drawing	  on	  tools	  of	  previous	  kinds	  of	  understanding:	  
Somatic	  understanding	  -‐	  How	  might	  students	  use	  some	  of	  the	  toolkit	  of	  Somatic	  
Understanding	  in	  learning	  the	  topic?	  How	  might	  their	  senses,	  emotions,	  humor,	  
musicality,	  and	  so	  on,	  be	  deployed?	  
	  
See activities in green throughout this unit.	  
	  
3.	  Resources	  
What	  resources	  can	  you	  use	  to	  learn	  more	  about	  the	  topic	  and	  to	  shape	  your	  story?	  What	  
resources	  are	  useful	  in	  creating	  activities?	  
	  
There are thousands of images on the web for creating collages of both new and old ways of 
traveling, known and unknown. We chose Cambodia because a friend lives and works in the 
capital, Phnom Penh, and Uganda because Judy spent a few weeks there. In other words, we 
have emotional connections to those places. If we had children in our class from Peru we’d find 
motos, donkeys and llamas; from the Philippines – jeepneys, tricycles and commuter boats; from 
China - rickshaws, junks and, of course, bicycles. 



	  
There are literally hundreds of fiction and non-fiction picture books on transportation in every 
library. Some favourites (and new, just-been-discovered-for-this-project books) are: 
Bears on Wheels by Stand and Jan Berenstain. Not only about transportation, full of rhymes and 

very funny, this book has uni-, bi- and tricycles, and involves number concepts to ten.  
Bored–Nothing to do! By Peter Spier. Two bored boys use all the junk (and their mother’s best 

bed sheets!) around their home and yard to build a plane – and fly it! 
Let’s Go! The Story of Getting from There to Here by Lizanne Flatt. This is the very Canadian 

story of transportation from the first peoples with travois and canoes to astronauts 
traveling to the moon. But it’s framed from the angle of, how will you get around today? 

Mr. Gumpy’s Outing by John Burningham. There are quite a few delightful books about Mr. 
Gumpy’s traveling adventures, all featuring a vast variety of humanoid farm animals. 
This one takes place on a boat on the river. 

On the Go by Ann Morris. “All over the world people move from place to place…” and it shows 
fabulous photos of many different ways they travel. 

Richie’s Rocket by Joan Anderson. Richie builds a rocket and flies to the moon (in his dreams). 
Fabulous example for encouraging children to design their own rockets- or ships, or 
trucks, or hot air balloons… 

Row, Row, Row Your Boat by Iza Trapani. Fabulous funny illustrations and more verses than you 
ever knew existed; a wonderful starting place for creating new verses and spurring the 
children to row harder! 

Sail Away by Donald Crews. A family goes sailing for the day to the constant “putt…putt…putt” 
of their engine and then the “whoosh!” of the wind. The children do the “putt…” parts. 

Stick by Steve Breen. A hilarious book about the travels and misadventures of a frog. 
The Big Balloon Race by Eleanor Coerr. Based on the true story of balloonist Carlotta Myers, a 

hero in the development of hydrogen balloons, the children love this true story about 
landing in muddy water. 

The Owl and the Pussy Cat by James Marshall and Edward Lear. Great pictures that beg for the 
book to be sung.	  

	  
4.	  Conclusion	  
How	  does	  the	  story	  end?	  How	  can	  the	  conflict	  set	  up	  between	  the	  binary	  opposites	  be	  resolved	  
in	  a	  satisfying	  way?	  Alternatively,	  what	  new	  questions	  emerge	  as	  students	  make	  sense	  of	  these	  
opposing	  forces?	  What	  aspect	  of	  the	  topic	  might	  draw	  students	  forward	  in	  wonder?	  
	  
We need transportation and we use it every day. We all know and have used a few kinds of 
transportation, but there are hundreds of ways they have never used or never even seen before. 
And how do all these vehicles move? What power do they use? Where can they go or not go? 
What extremes of terrain can they traverse? What limits do they have? 
 
Now the children will know that they use transportation every day. The clothes they wear, the 
food they eat, the games and toys they use – it all comes from all over the world, and has 
traveled many different ways to get to their house! 
 
Note: We have not talked at all about the ecological implications of transportation and the whole 
issue of and reasons for ‘buying local’, conserving fuel, avoiding contributing to carbon 



emissions, etc, and why we should therefore walk or bike instead of driving cars, plant trees, and 
grow our own produce. There are many opportunities here for using Romantic Cognitive Tools 
in collecting and organizing information, idealism, and extremes. In fact, this would be a great 
lead-in to our next unit: an Imaginative Education unit on plants!	  
	  
5.	  Evaluation	  
How	  can	  one	  know	  whether	  the	  topic	  has	  been	  understood,	  its	  importance	  grasped,	  and	  
the	  content	  learned?	  

We can use our usual assessment sheets for assessing progress in math, language, fine motor, 
language and literacy skills. Drama, Dance and Art skills/PLOs are also assessed separately.  

Evaluations in bold are taken directly from the Kindergarten PLOs. 

• The children will use the five senses to make observations 
• The children will gather information from personal experiences, oral sources, and 

visual representations. 
• The children will be able to define transportation as something that moves people or things 

from one place to another. They will also know reasons why we need transportation. 
(Identify individual human needs.) 

• The children will be able to describe usual and new kinds of transportation they have never 
used or heard of before. (Identify examples of technologies used in their lives) 
The children will be able to describe ways of traveling short and long distances, and 
navigating physical obstacles such as mountains, plains, oceans, lakes and rivers. (Identify 
characteristics of different local environments; describe features of their immediate 
environment; demonstrate the ability to observe their surroundings)  
 

 



Appendix 1 - Cambodia 
A Rickshaw in Phnom Penh, Cambodia 

 

 

 

 

 

A common means of transportation in Phnom 

Penh, Cambodia – the TukTuk 

 

 

 

 

 

A delivery truck in Cambodia, just outside of 
Phnom Penh. Was your shirt transported on one of 
these? 

 

 

 

 

 

 

What could you get on 
the back of a motor bike?! 



Appendix 2 - Uganda 

A Typical Banana Truck.  
We saw lots of these in Uganda. 
 
 

 

 

 

 

 

This happened to us in Uganda. Our jeep truck got 
stuck in mud and about 20 locals showed up within 

seconds out of the Elephant Grass and helped dig 
us out. Had they been watching us all the while? 

 

We took one of these buses, a Matatu, from here – Nakasero Market, Kampala, Uganda. You 
find one going in your direction (a local will help you!). They’ll drop you off anywhere on their 
route. On the way back to Kampala you stand by the road, flag down any passing bus (hoping it 
is not carrying a load of manure!), haggle for a price, and they’ll take you back to the city. 

 

Outside the city there is very  
little transportation, so people  
grab a ride anyway they can. 
 
 

 

 

Draw a picture of what 
you would carry on the 
back of your boda boda 
(bike) or donkey! 


