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Meet some of our IERG members

The IERG contains thousands of members around the world who

are involved in many different dimensions of education. We
have administrators of schools and school districts, teachers of
children in pre -school through secondary school, teachers in
alternative school settings, professors and researchers in
colleges and universities, undergraduate a nd graduate
students, parents, and book publishers i who have | forgotten?

In this edition of the IERG News we hope to create some
discussion among our members in relation to a topic of shared
interest. The question we are posing is this:

How can imagina tion address a challenge or problem you
experience in your educational work?

You can read here the responses from IERG members living
around the planet. We invite you to engage in dialogue with
them by clicking @and leave a reply.


http://ierg.ca/blog/2014/03/05/comments-march-news-2014/

Professor, Simon Fraser University
Vancouver, B.C., Canada

My offering, short as it will be, is in response to a slightly
altered version of the question: How does Imaginative
Education help to address a challenge | experience

in my educational work? The answer: by offering, in
much of the required complexity, a solid, thoughtfully
formulated, and different philosophy of education for

the teachers and graduate students | work with to
crash into. This is important because much of the
work | have been involved in lately has to do with
whole school, and likely educ ation writ large,
change. The thoughtful formulation of IE is important
because it helps those involved in educational

change to see in action and better understand the complexity, at myriad levels,

of this thing we call education. For if you are actually interested in educational
change you need to consider, as Kieran Egan has, not just pedagogical and
curricular questions but theoretical, epistemological, and developmental ones as
wel | . To tinker with oneds practice wit
with which one is working is to drastically limit the range of change that is possible.

The different philosophy of e ducation that is Imaginative Education offers an entry
point for educators who for the most part (whether they know it or not) take a
Deweyan progressive constructivism for granted to come into contact with
something new, something potentially jarring yet freeing. Anthropologist Edward
T. Hall once suggested that the only way any of us come to know our own culture,

both that we have one and a hint at the content thereof, was to run up against
another culture. And, itis in this collision that one begins t 0 have the opportunity
to choose. Imaginative Education is a robust, solid -enough philosophy of
education to allow good i as in leading to potential change -crashes to happen.
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What | should admit from the outset is that imagination, and more specifically the question how to
incorporate imagination into my teaching, has been very challenging, and also a bit of a problem.

It has been challenging i n the context of my science education courses, but problematic when it

came to teaching curriculum theory. Given the nature of science itself, imagination was an idea

that we frequently touched on, but | decided that | wanted my students to use their imagi nation

t oo. With this in mind, I thought that a numbe
students no extra credits), could make them think imaginatively. In other words, | incorporated

0i magination® in the form of Thusbqagweena2004 anel 2010 raamyt i
imaginative assignments were completed. These included art and science connections (making

a collage, writing a poem) and imaginative writing (e.g., writing about a day in the life of a carbon
dioxide molecule). Whatiswor t h noting is that those 6i magi n.
engaging. On the other hand, with my curriculum theory course | had a problem in the sense that
imagination, as a notion, did not appear anywhere. Even though one or two lectures were

devote d t o Egands conception of education and the
alternative to Tyl erds curri cul ufihedmwithdsech ideastab rmodalse s
of planning and evaluation, outcomes, content knowledge, curriculum orient ations etc. What |
found out though is that imagination could be incorporated in the form of narratives. Thus | used

short stories, taken from the history of the curriculum field, which highlighted the main ideas in their

historical development, and stress ed, at the same time, the human element involved. This was

more difficult than what | did with the science education course, but it was worth it; the students

were more attentive and became more interested in the course.



